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The guidebook for parents of Learning disabled (LD) 
children provides answers to questions such as the following: What is 
a learning disability? Haw ^oei§* an LD child behave? What should 
|)arents who 3uspect their cjiy4Jtias a_Lea^^^ disability do? Can. an 
LD child succeed in school?' How should parents discipline an ID. 
child? How can parents "aanage a hyperactive child? For example, it is 
suggested that any combination of the following problbms^Bay cause an 
LD child ^to fail despite average intelligence: poor concept of time 
and of spatial relatlionships, liability, to deal/wit^ segueifce, poor 
listening ability, problems of attention, inability to receive and 
organize information from several senses, or poor self-;esteem, 
(GW) 
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• WHAT Is\a LEARt^INfl 7)IfiABILTrf? . . . ^ 

"V rt°^1^J^« ,.w<-h lonrnl'nn' cTlsabiUtles have "very 'cl^ 



Children with Icarnilj^ crjsablUtles jiave "very 

V . ^' ■ - ■ ■ • ' ' " • ' ' ■ . A 

^ ' ' . traits, abilities, afid dtjiabilities . They can be overactive or quiet and 

withdrawnT they can be erac^eful and atliletic, or. clumpy a^d poorly^ . . • 
coordinated. Tliey' can be inefficient with thair ^yr.s; or \.ble to ledriu, 
•only by the use o'f *a visual api)roach. ^Tliere are' ch.lsltiren with. learning ^' 
■problelis who, miss th%.point of -t^hat is seid to thetn, and others\^ho learn 
)^ best.;through ;th(^ use of an auditory .approach. • .Some students must see, 
hear: and fee^in order to" learn! The -learning disability "^Id has ^ 
' average to very .superior mental, ability but' cannot perform well iA " " 




school, (5) 



HOW DOES A CHILD WITH LEARNING 
«• DISABILITIES BEHAVE? 



V There are^md^ysign? of learning- disab.ili ties. Educatorsjp not 



become concerned tirjless feliey ot-.serve sWeral of these disabilifi.es dis- ' ^ 

• ^ * . \ , 

•,played often. If the teacher suspects that a child has learning ' ^ 
disalHlities she v>sLll ..contact the- parents .an'd.^eek to .have the child ^ 
relerre'd for diagnosis. Parents .may also as}c fdr referral of their child. 
Parents should- observe children for the" following types of 'behavior: ^ 
■'^• l. Words 'and expressions used by the child in conversation are 
average dr- afove average for his -age group. Oral vocabulary is good. . ' 
" ■ 2". ' the Ghild\cannot read or spell welUin spite of excellent 
teaching and good school attendance. ^ - 

■ 3." The child may have difficulty expressing his id^as. He may 
tart in the middle or at the end of a-story instead of "the begirfning. (7) 
^4. listening ability ks;usually good except for tollowing . 
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5\ tIic cf)ild- may behave in a Wiiy'that not a^crceptable in his 
sltiintioiK >»e acts* without' thinking. He is impdlsiye, 

• ^ ^ ^ ' - w • ' • ; • _ 

* * ' '6. Eveirv n^iw^oj di-ffercnt object within -iJ^-ght attracts the ^ 

' ^ » --^ ' 

chfld^'s attention". * ' ' • 

7. t^y noise movement • immd^iatcly distifacts the child. 
' ' ^. At.tentioii 'span is' very short even on simple ta-sks. 

9.. Tlie child may be very talkative. ^ ^ ./ ^ 

lO.^Tlie^ chi]d <nay play- too much at the wrong time and find it 
impossible*to sit stilly for just a few minutes^^'^ This type behavior i§ 
called '*hyi^eractivi^y." ^ 

* 11.. -Th^ opposite* behaVio:;; *where -no energy .seems present or the'-; 
:child %s very slow in thinkii^g is ^called "hypoactivity . " . ' J 

12. Ability to recall • telephone numbers or hou^e mtmb^t^ is often 
poor. -If you ^re having* the child write a word which you are spelling 
aloud, he may bQ:^ble to Remember only'one letter at-a J:i e. 

' * 13. £ven though there is no hear|p5 loss, ''ability to hear sounds 
as they ar^ produced may be inadeauate. "Cat" may be'he^ard'' as "jat". 
Little me'anikig may be- irepeived ^rom speech. ,New and longer words may - ^ 
ifcve to be repeated' several times before .the fhild c<\n- say^ them correctly 
V ' 14.'^ Muscular coord inatf on may be pocr.^ The- child may not be able 
to skip, iiQp, jump rope/Valk?'^ straight liile'with balance^or play most ., 
games well . ' ' ' ' " , \ ^ • ^ 

15. "^ ^Hc|i)dwriting may be Ihbc^ed^and poor. Copying of homework is 

slow and difficult. , ' * " , 

16. At a^e eight or older the child cai^ot»tell which shoe go^^ 

on, which faOt."^ Left and right Las very^ little meaning. 
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17. lite. chil'Uinay be poorly, org(3fni2cd in doing home ^chores, 
getting ready f^r school , "ir/lnVkccpliig his .room clean. , ' • , _ 

18?^ 'ilie learnirfg; disability child Is^^oftcn easily lost if <>:aken - 
to the sLore^or to school .by several different routes. ■ ^ 

.IF PARENTS SUSPECT THEIR CniLD llAS A LEARNING |f 
DISABILITY,. WHAT SiOULD BE DONE? 

, / .- 

^ 4Call the school for a ' cpnf erdnc^e with the classroom teacher.^ • 

This exchange- of information may be very valuable in. giving both the 
teacher and you a clearer idea of y6ur child's difficulty and may lead to 
helpful' changes in working with yo,ur child. ^ 

If the problem is too serious to be handled in the .classroom 

^ •' ' ' 

^tuation, parents can request, that 'the teacher refer their child for a • 

complete diag;iosis.by'a diagnostic team. Parents-have the right to . 

choose a school team or a pr'ivate agency. If an agency outside the ' 

school syst«J> is'-chosen, be certain that their report is received by the 

prtincipal and cl^assroom teacher. The report should be Interpreted tcj the 

classroom teacher. ^ " . ■■ " 

When- a conference isf^eld With the diagnostician, it is important 
= that the ,r;trcngt1is'. and a'ss^SPof the child be explained". ^ If any part of 

the report is not understood, ask questions.' Ask for specif ic* ways in 

which you can help, your ctiild at hbme. 

Once/the strengths and' assets are. understood' you will. be able to 

find areas of activity in which success and confidence can be gained. 

With an understanding of the QblUties And disabilities will come 

more ■c6nfidc-nce arid insight into ways to help your child cope with life 

at hpme^aridat school. Study your.child's behaviar, in the light of this 

•■new information, to 'discover many practical answers to everyday ptroblcms. 



tatiencc will increase *hid a better undeVstanddng pt how to help, youc 

"* ' ^ ' Pi " . ' 

child will he developed*. • t \ * ^ * ^' 



If p^lacement in a cla-ss *f pr children "x^?ith learni^ disabili^fies 



is recommend^ed and you agree to this pldcement , both parents should go 

' * J ' ' ' ' - ' * ' ' ^ 

for a Conference with the specto'^ teachet*.! Wait until she. has worked ^ 

/ • ' ' ^ * ^ '• *^ " 

'with the child for three or four weelcs. Be ready anrf^ willing to work \ 

\ *• ' . . 

' *' r * * • ' ^ ^ 

consistently at whatever 1:asks the teacher feel3 vill?^e beneficial. 
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peficial. 



t/is-^ ' • ^- J 

■LEARNING PROBLEM? • 



ARE PARENTS TO BLAME .FOR t^IS--^ ' • ' ^ 



Parents have no control over the' circumstances 'wbich may cau^e 

ibllities . Something happened :^on$y|^v. 



a child to be born ^wifih learning disab;lMties. Something happened 

time between' the moment ^of conception and the moraejitjrof blr^ ^or shortly 

thereafter), which caused the learning disability. Parental acceptance' 

* ^ ' ' ' ' ^ 1 ' ' ' 

^and understanding of the child is the first step toward suc^cogs in s^^hcml 
' . • . ^ ' > 

__IarKi .happiness. No one is to biam'e* Se^V help ^arly to ln|b?^ achieve-"' 

. ~ ■ ■ ' ' r \ ' 'Y-> " ■ >^ 

raent in school. (3) ' 
' ' Do not go "diagnosis' popping'*. Have confidenc^an the people • 

worki!ng with your child. Do not expect raj^id ajid .mir'aculous improvement*. 
Remediation takes time;* ^ . * 

- . . • 1 f . ■ ■ . 

■ IF A CHILD HAS AVERAGE INTELLIGENCE, ' , 

. , WHY DQ'ES HE FAIL? . ' 

There are many pr6blems whigWcan interfere with learning. A 
child with* learning disabilities may. have any combination of thes^e 
problems. ... 

's' * ^ * ^ ' ' * ' . 

* Poor Concept of Time ' *^ . 

Some studfents have no idea of when it is time for recess, lunch, 



plxysical education the end of the school day. One fourth grtide boy 

•knew when it was time for' recess- because the j^'nitbr placed a wastcl3asket 

in the hall jus^t before recess, t^en he ^as out of his rooni and the 

^ * * * • ' ^ 

recess bell rang, be declared it was not time for recess because the 

janitor had not b.rought the wastcba^ket. This boy"" had no inner sense of 

time, iliis poor conocpt of time includes days, weeks, a month," seaspns 

of ^he year and even a birthday. 

Poor Concept of Position in Spac e 

Left, righc, in front of, behind,' beside, around, between and 

f • »- 

Other words designating a position in space are not understobd«. This 
^disability makes following ^directions for school work almost impossible. 

* The student may read and x^ite from right to left, top to bottqm, 
or^bottem to top of the page. 

Catching or batting a Ball may dc v,ery difficult because of poor 
judgfement of position in space. . ^ ^ 

4 * 

Inability to Deal VJith Sequence 
\ • .Ability to recall telephone numbers, the order of letters in a 

word, the order ^of the events in a story,. or a series of directions given 

^ • ... 

byKthe teacher may be inadequate. All of- these tasks are- required for 

the best performance in reading, spelling, language and other school- 

sutejccts.^ ^ \ ' 

Poor ^ Listening Ability / 

So^ students 'do. not learn wclL by listenitig even though there Is 
no hearing loss. They arc unable to receive meaning^ from^the spoken word 
—"hearing they hear not." Some students cannot hear the differences in 
'sounds such as the "f^" and "th" sounds and many other sounds. This 



disability would affect" spelling and .-cading. Less- information would be 
understood. Inability to shut out background, noUes in- order to listen * 
to the teacher 4au£5es a. child to miss a great dc^l of ilistruetion. . 

/ 



Problems of Attention * • ^ , 

' Irability -to attend t^-njore thkn one thin^ at a tirae .wj.ll greatly 

: . ^ ' ■ ^ ' . 

hamper l,anguage. development. The ispncepts so e^ent^al to learning are 
not develdpe'cL^ Concepts of lik'che^ses ind differences, ability to see 
relationships, to categorize^r^ise not developed. Distractability and a 
short ^tcftt'ion Man^are al^o attentioi^ deficits. . ' 

■ ' f - , ' ^ : ; . . . s. 

Ability t o keceive and Organize Inf ormatipniFrxJm Several Senses 

•• J ' 

Inability to. understand and relate information coming from several 

senses makes learnihr,. to re^d, 'gain knowledge, and. communicate wUh others 
a slow process. 
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Visual" Alertness or Efjflciency ' . 

' Even with perfect vision ^ome students do not see small 

differences in mimesis, .letters, wo>rs,.amd pictures. T^jc task of' care- 
ful discrimination becpn<?s'raore difficult with longer x^rords, words that 
Ipok alike (trailTtrfal) , and .words in sentences. .Tliis disability makes 
it very difficult for a child to i;ead ^small, print ' or learn to read with a 
word (visual) approach to reading.. \ . , ' 

' Inability to Express Ideas ' . , 

A child of t?n has the knowledge required to answer a question but 
cannot express his ideas .in. writinng Z. X)thcr atudents can express them- 
selves In' writing but not orally." This disability would make- it appear 
that the Student.'has litUtrlcndwledge of a subject; • ^ ■ 



0 * ' ' 
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Styles or Learning Differ 

. Rate learning 'oC multiplication, addition, and subtraction facts, 
dates, arid events IS alost impossible for the child with learning dis- 
abilities.' He usua^y learns to read and sp(^l better with a well- 

structured phonies • program* He learns *ai^thmetic better by providing a 

"•J ♦ 

structured pi;ografe which proceeds from the concrete level (using objects 
to. c^nt), to a semi-concrete level (using pictutesj, to an absttact level 
(using numerals only). Some students learn best Visually, soihe auditorily, 
soii^p visua^lly and auditorily, some must see, hear, and feel .to learn. (5) 

Poor Self-Esteem . ' ' ■ 

• — ■ ^ ' . • • ' 

^ • . - ? 

,The,child with average ^po very superior Intelligence is painfully 
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aware of his failure and experiences much anxiety amd frustration. Hey is 
aware of the disappointment and concern- of his parents arid the teachpr. 
' Ijt 'is net, unusual for a child with learning disabilities wp decide that 
he is mentally retarded. Inability to excel in sgprts often makes the 
situation even worse. The child feels he is a complete misfit. Th9\^ 
emotional stress ^rougTk on by^^ilure greatly hinders learning. (11) 

CAN A CHILD WITH LEARNINp- DISABILITIES 
SUCCEED IN. SCHOOL? 

With ear^y diagnosis and a program of instruction plaAned on the 

basis of a thorough evaluation the futuie Is promising. -If there is a 

class in the school for child t^en with learning disabilities the chances 

for success are even greater. There are aljjp private agencies which work 

• :* . 

.'with learning disability cases. (1) 



" . - HOW SHOULD PARENTS vPISCIPLINR ^ 

• «^ 4 TllE LEARNING DISABILITY CHILD? * ■ 

Each child is different — and yet, children are so tniich alike in 
their basic necdie., interests, and desires. The fo^lov{ing g'uiding 
principles will serve well if adapted for- the special- child, 

1. Teach the Jiild to respect, the rights* of others by placing 
firm and reasonable limits on behavior i The responsibility here is to 
teach' the child the limits of acceptable behavior s6 he can gradually 
leara to be independent and, self-controlil,n£. - 

2, Require that the child do routine, meaningful chores in the, 
*home. The responsibility is to teach the child self-respect, good work 

\ - -^^ " ' ' 

habits, and work satisfaction, . „ . 

^ ^ . ^' 

, . * 3* Take time off from the jot as parents. The respo^isibility is 
to parent^ ^nd child. Otherwise the |child ma^ f.i2el that^ parents are 
always at their command and always available. ' ^.^ 

4, Be truthful about ideas, feelings and standards,, The / 
responsibility is to set the stage for good two-way communication mth the 
child, giving the example of hones ^; frankness, ^ ' . - . 

5. Be eionsistent in enforcement of rules. Thp responsibility ±^ 
to teach obedience ariid respect for all rules. (6) 

6. |*rovide affection, acceptance, and achievement ^t ^home. All 
children have these needs. * . , * 

7, Praise the child for worH well done. ^ . ^ , * 
8,, Provide as many opportunities for success as pJossible. 

(. • t.. 

Success breeds success. Failure breeds failure. « . 

9. Give short and simple directlbns. R^ember he/she may need 
time to think and may liave trouble recalling the direqtions. 



10, RespccC Qaclr other As^parents cind bo In agreement in 
discipline. 



11. ProJ^ide stable home ilfe with ^enough routine in 'activities 
to enable* the child to^JE^el secure. Do Chin^^s together — ^just the family. 
• h'12. Be a good listerier v/hen ;the clrild comes to' discuss a problem. 
^Help him thinlc through ^his problem and be able to 'understand It better. 

13. , Provide opportunities ,for making ,decisions; Give the child a 

f • ' ' ^ ^ ' ' 4 ' ■ 

ch^^ice and let him decide. .' ' • ' ' ^ <t 

14. Provide ways for your child to earn an allowance and' teach • 

k ' - \ - , ' . 

him to save a certain part, buy essentials with a part^ and use a part as 

\ * ^ ^ ^ • 

he pleases. ■ ' ^ ' , • 

' • > • 

15. ' Avoid excessive am^iety. A, child senses this worry and is, 
pressiired \o perform in a manner of which he is incapab*le. ^0) • . 

HOW CAN PARENTS MANAGE TllE HYPl^RACTIVE CHILD.?"! ■ • " ^ 

Medical Management . ^ 

Each hyperactive child'should be seen by a pe'diatrician who, is 

famllia^j^ with this problem. Se'v'ehty-f ive to eighty percent of all .child- 

vren^ treated' wiLl /imi^rove* with medicStfon within two weeks./ They become 

less' active, better qrga'nized,, and moxe diligent In theit work at school. 

Weep a written record^ of the child's behavior at home after the medication 

is started. .Request that the teacher also keep notes on How^/the child 

responds to the medicine • Take ^hese ^otes to the pediatrician on the 

spcond visit so he can tell if the medication needs to.be changed; 

' ' J * ' • f , ^ 

m 

Medication will not eliminate the learning dlsabilitlcc but will- usually 
enable th^ child to better attend to instruction ^ and respond bectter. 
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Educational Ma n anen^cnt 

' - ** * 

Irrform the teacher of medical prog/ess arid follow suggestions for 

.irking with child 'at home.- 

Home Management . , > 

1. Do not ask the hyperactive child to do the impossible* He/sKe 
cannot •^i't still for long periods. ./The child .forgets rules- quickly. 

2. Avoid^ arguing with a hyperactive child as much as possible. 
Hie hyperactive /child often -looks for argume^ntsancK will argue a point for 
hours. It is ^best^"^5b»^ pti rents do not become trapped into angry arguments^ 
Use only rule^ which caa be enforced* 

3. Reinforce talepts in a hyperactive child and provide much 
success. Success in any area helps the child take h^s defeats in other 
areas. , . / 

4. Teach the hyperactive child the cause and effect relationshif ^ 
of his actions to help teach self-control. 

5. Praise v;ork well done and praise often. Continued rewards 

help the, hyperactive child to keep on trying. \Lt tasks at home are 

ren^ibereJ arid done well, continuously praise the \child. 

« \ • . - 

6. Never give up because the child will ^sense that the parent 
feels he is hopeless and will be afraid and insecur^e. \ 

. ' ■ • \ \ 

7. Feel free to be human. . Mak6 the best possible effort. Count 
the victories often and realize all people fail sometitnes. (9) 

. ' HOW CAN' PARENTS HELP THE QllLD LEARN? 

t 

1^ Be sure the child is healthy. Have him examined by a pedia- 
' triclan at least once a year. Have ayes and ears checked yearly. A visit 
to the dentist twice a year is a must. 
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Mother Vshoul'd Lix a noorishing breakfast for,*«her children and 

^ see' them off to achool with a smiles This provides a good feoiing to 

start the day^cind energy for wofk. ^ 

* 3. Cooperate wiCli ^he parsons wha^are teaching the child. Be 

prompt in giving lielp asked for. - • 

A 4* Svt asidti tLiie to read to the child. Read on a variety of 

' topics , the books read. -Exchange >3eas'. 

/ , 51 "Help the jcfiild select a^book to read by himself. * When he is 
/ . ^ ' 

choosing a ^^oot tc/ read alone, open the book to the middle' section. If 

there are more tl>an two or thre^e words he' does not know the book is too 

' £ ^ I ^ f 

difficult. v^Teach the child hov? to select a book' he can read. 

6. Provide a. quiet time and plc^ce for reading. , Keep the ^readings 

periods short at.'fir^t. jAsk, the child to share wh he has read.. Listen, 

• show interest, ask quest*i ons **of a general nature. 

^ ' 7. Provide ^a comfortable, well-lighted and quiet- place for study. 

^-^^ 8. Give help with homework if 'asked, but do not try to be a 

' J ^ • 

• teacher. (4) 

^ . . ' 9* Provide experiences , at home that will teach* Allow' the child 

• to fead a*^recipe, measure and mix the ingredients. Plan a' trip. Figure^* 
' the 4istance on the map. How much gasoline will be needed? Figure the 

expenses. Make a grocery list for ^he child to take and purchase the 

^ groceries.^ Have him shop f or ^thc bpst buys. 

10. i^lay word games, board games, card games, dominoes. Have 
" ^ ? ■ * \ 

fun ami*, learn, too. 

' V * * * ' 

" ^ 11. Sub.^cribe to Jthe magazines Ke/she will read. Buy books' 

through the school* if possible. A child likes to own a book. Tf he buys 

the same book another child buys they can review it J:or their classmates. 



12 • Notice the kind of books' the child likes and buy those or 
help liim find them in the library. 

• 13 > During the summer encourage visits to the public library. Go 
with the child at first, if necessary. Encourage him to join the summer 
reading club. 

14. Books that have a record with them are most enjoyable. Be 
sure the child can follow in the book as he hears 'the story .read. -If he . 
cannot follow, point to the words for him or let him just look at the 
pictures as he listens. 

15. Be sure the child goes to bed at a reasonable hour each 
night. A tired child does not learn well and this is even more true of a 
chilxl with a le.arning disability. ^ 

ASSETS? 

One of the most deslraljle traits the learning disabled child has 
is empathy. yfBecause he knovjs what it is like to struggle hfe has concern 
for others who ^'don't fit." He will notice others who are having .trouble 
very quickly and lend a helping hand- The values the learning disabled 
child has acquired will help him throughout life* The x^ay he runs the 
race is more important than winning. 

Learning disabled children, have learned to persevere—to try, try, 

and try again. They must restrain, review, rewrxte, reread, and restate. 

. ^ / 

Perseverance is a rare quality. 

.) ' 

Patience- is a byrproduct "-6,f the learning disabled child's long 
struggle to achieve. 

As* adults these children will have more problems to face. Problem 
situaticms will not be new to them for they have had the best teacher— 

10 



i3 

experience, lliey should be able to live throujjh pain as well as pleatsure, 

The average to superior intelligence is a p.reat asset and time is 

on their side.' As these children mature they learn to comporisate for 

their disabilities and often [)o on to college or into a vocational skill 

if given early training, (2) 

Make a list of assets and discover how many pluse? your learning 
disabled child has.^ 
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